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" search has demonstrated that one of these is the role of "significant

-"on the/Iives and caréer plans 6f young people, such as parents, publig

'idols; teachers, courmselors, and peers.

Burkhardt, Ms. Sandra R., Orletsky (now with:

‘ v . .' FOREWOl;D ' {

/ °

- ¥

Our nation's educational inetifutions are‘continually,seeking new

-

approaches to improve the delivery of career plamning assistance to _ @

f . -
theLr~students.l,Sound career planning requiresithA integration of in—
foﬂmation'from many sources, e.g., job reduirements*hfraining‘costs !
and‘personal attrﬁ?utes. Too often SUUtue but highly influential L

g .
factors are overlooked in the traditional career planning process., Re;.' .
{ -

« .

others."” "Significant others" are those who have an important jnflhence
. ' . . P .

3
.

. . '
For the past several years, The Center; in cooperation with the

Bureau of Occupational and Adult Edpcation, U.S. Office of Education, -

and the'Education and Work Group’ of the National Institute of Education,
has pioneered in research ,on the influence of "significant others" in o
0

«career planning,.primarily focused on minOrity youth. The research haé/

. b e
produced a series of monographs which are listed on the bacg cover//

S

: b
This particular monograph is’ unique in that it represents one o

.

A

The Cente{ extends aincere appreciation to thos yho have contrib—

-

‘uted to the development of this monograph :;/7 include Ms, Carolyn .

e’Appalachia Educational

‘ Laboratory, Charlestoﬁ, Wwv), Dr. H. Lawrenée Hotchkiss, Ms. Cheryl M. :‘

.
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Lovry, Dr. Evans W. Curry (now with the. Department of Sociology, Texas

_ Technical, Unlversm:y, Lubbock, Teys/and Dr. Robert; E. Campbell.

) ' Additional thanks are due to Ms. Nancyq, Robinson for her clerical ,

) - preperation of the monograph. ) _ ) .

- ‘ ’ - . Robert E. Taylor K T R :
‘ \ . Director .
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. . . INTRODUCTION C AR
.. ¢ . S e . <
‘ . ‘ v . ,, ¢ . ¢ ' e am $, * ‘
} : o~ . Ca s e e . -
. The term:"significant‘other’fkpeferséto-persons who have an im- --
, ) . i . . .

/‘ : ) portant influenpe or the ,career plans of yodng people, e.g;, parents, .

. Y . ; -

: peers, and relatives. ‘ihe major goal is to suggest strategies counT'

. . . \ .
' .

M K K ! Y 2 K 2 K c‘
selors can usé to invalve their studenps' .significant. others in high

. 4

i TP y :
o school career guidance programs. To teachers, ceunselors, and school

s
. M . 4 v

. R M

- * s
administrators,»this goai_igéi?es three main objectives. First, the

‘handbook presents a brief, hoﬁ@gchnical sumnary of how. significant

' N ‘
’ [ 3

Ry

. " other$ outside the school helpt to“influence students' career p;aqs.'

.

‘- . I .
Also included is an emphasis on the overall societal context within
- A

. N .
.

which the process—of significant other influence operates. Second,

»
L

' strategies that school personnel may use to incorporate significant

. o
. . . \ ~ - ’

. ' . others ihto 4he career guidance.program are disecussed. These discus-

. . -

., .sions include methods for idertifying individoal students' significang

= ' [ . . *

- : others, and suggestions for using communication media’ for involving
Y \ B . ) N . -

sign'ficant'others in career planning. Third, an.outline of the ele-
. . e — . : - . ’
. _ ments ' that_may be included in a cargér planning file are suggested:

°

' Counselors should bear—in, nd that tlie strategies suggested on
the following, pages have not,all beéen field tested and that the re-

. . (] -

- -
3 - N

X . A .
search base from which the methods are sughested is limited. Few

longitudinal studies have followed children Ehréugﬁ school ﬁp build

- . < - . . - .
a full picture of the developmental process. However, there is suf-
) ficient information 'to draw preliminary conclusions and to suggest

- -
.

implications fom counselors. Those deciding to implement these strat-
S - . . N .

v -egles are advised ,to carefully monitor and -evaluate EPém. The strat-

.. e

. . . . .
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- . egies that appeat here are not the ogply useful techniques for 1nvolving:‘

e “_ . signlficant others in school éareer guldance programs and it is hoped .
e a . e . . ¢ L
R " ‘that this handbook\will sensitize’counSelors Go the concept of signifi—
* ‘ “cant others so that they will be, able to think of additional ways to
L < . . R L,. :
| & take advantage of what people—outSLde the school h&ve to offer to, the ) )
. . . N A < e «4‘/' . -
A . Career plaqniqg process. - S -
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Why Involve Significant Others?: , '
f J ¢ ' - s ‘e - . M
. .. . g i ) A )
*
. & . ) P
PR n- . M y N . ’ . LIS
Significant others'are involved in career planning for two fmajor R
reasons. First, significant others play a crucial role in determmmg one's. :
- career fate. Second, &gn"hcant others potentlally represent a key linkage . :
within the educat:onal commumty The following pages discuss' each of ‘
. these roles. . ,
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" . in biology ‘or chemistry, as<®ell as physician.

.~ helping.with tie mechanical work, at firs§

.- the chef and ovérsees day-to-day operation of th business. .
he

N . »

THE IMPACT OF SIGNIFICANT OTHERS ON CAREER * °
- PLANNING: CASE ILLUSTRATIONS .

7 . ' i 4
- -

;s . . . N . T
As a young girl, Carrol developed a\fascinétion'for pottery mak-
ing, painting, and simple sculpturing through school art zghsses°

.and summer recreation programs.. She hoped to attend college as

_ an ‘art major, but her mother -felt she should get married and rear

a family. Soon‘after high sctiool, Carrol married her higheschool
"steady," had two children by age 23, ‘and was dlvorced two ydars._ ’
later. Today, she-struggles to support her son and daughter
while attempting to earn a college degree in art education.’, ,

>
< .~

‘ ’ . .
. , For as long'as he could remember, farl was set to'become a doctor. 77

.By his junior year in high.school his patents be to investigate
the requiremeits for becOming a physician. Realizipg that the com-
pgtition is éven more acute than .they had fprmerly understood,
Carl's mother and father began to encourage him to consider other
occupatfbns also. As a senior in high school,"Carl now believes
that several lines of wgrk‘mighe, prove interesting and useful, in-
. cluding veterinary sciewce, nursing, college or-secondary teacﬁing
; He still Hopes to
become a doctor, but is,actively exploring a’range of other optiods
and. keeping an open mind. : oL o Y

3
P
- »

-Jerry’had‘nev;r given much thought to the kird of wonﬂ he wanted> -
+o do. 'After leaving high school he worked in sevqral.low—paiing"'
jobs for short times interspersed with.periodg of unemployment.
Finally, Jerry went to work for his older brother, who wag strug-
gling to turn a profit running a pizza house, Gradually, Jerry \

began to help his brother with the bookkeeping. He found main-
taining the financial records to be satisfying andcdiscoveredinhat
he had a talent for keeping the records and recalling details. of
business transactions. Today Jerry and his'brother are partners,

in the business. Jerry handles business dealings; his brother is = .

v

2

-

Bérba;a had always figured she’yould get marfiéﬁ’;hd have: children T
after working as.a secretary for a few years-following high school.
Her high school course work contained many cdurses "in home econom-

ics and business. As a Junior, Barbara began dating a boy with 2

compulsive interest in fixing up his old jalopy.
* by hanging around and -

' passing a few wrenches under the ‘car, etc. %pe gradually became -
more involved in the wak“ah& developed a knack for diagnosing and
fixing- malfunctions.’ As a senioyx, Barbara decided (tobtake a course
in auto mechanics and ismow considering trying to find work in o
auto repalr after graduation. ° S T~ .

~ ‘
. - LI N »
L ’ ‘u,' . .
. .

Barbara began ' )

»
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Althoygh theSe vignettes are fictional,”the:actions'of Carrol'"s

« - a

- emother, Carl's parents, Jerry s brother and Barbara's bdyfriénd-il—

. A K%
\

~lustrate how people outside the school system—exerc1se cr1t1cal ‘in=
G

fluence on the career decisions of young people. As hlghllghted by

. (V] .
the stories, these decisions hold important consequences over several

*

o . . R ) v s e
years for the 1nd1viduals involved a§ well as for society in general.
} -

Yet, very often these dec1§10ns are made*haphazardly, sihply because
*

those - 1nf1uenc1ng students do not have adequate information about

careers. While parents are most often thfé jddividuals selected by

-

N - ~ e . .
high school stddentsras significant .others, ‘they are by no means the

3

' N ~ ~t o
orily persons to influence the amount of education, type of education,

' .
v .
’ s

and occupational chojce of youth. ‘Significant others exercising in-

) . ‘ U
1 . - N - 2
fluence)on the career “decisions of students may also be peers, neigh-

~

bors, enployers, and friends whom students respect ‘and admire -- peoplg

]
2 -~

who seldom have the career information so readily availdble to coun-

. v, : o, ~ . .

t - . - .
selors. However, counselors are much less likely to be selected by
4 > .

- - L4

. students as thelr s1gn1ficant others.

Slgnlflcant others regardless of the 1nadeqoacy of their career

[]
. » v - -

¢

s

plannlng information, continue to influence students. The counselor
. 1 4

ought *to consider bettér educatlng those who are 1nfluent1al * That
effort. should begin with a look at what research has to say about

» v ~
- significant others. 'T>\‘ - -

T

"




- What Research Tells Us*-_ - Lo

Y ' Research shggests that many young adults alldhber‘the country ex-

¢ :perience an,extendea pexriod of floundering after leaving School'and°

.

. .t . frequently,select educatibnal optidns. and occupations without using

fﬁ o all the information that is‘aVAilable. Natiohal.surveys.have shown
. kY \/ M ’ ¢ ’ * '
~ - that high school stddents do not feel that they receive adequate career

‘guldancer 'Whgg asked to 1nd1cate'persons who have influenced thée

e career plans, students typically list about ten indi%iduals. Persons
- \ r > . ) N

C - . -

“ . listed genefally include, parents, peers, relatives other than parents,

. famous personalities, teachers, and counselors "are sometimes' mentioned.
. M v .

N énly a-small proportion are teachers or counselors.

“

.. i Major research findings about the role ot 31gnificant others in

L career plahning can be summarized as follows:' B X
* " The chil&ren of parents of high- occupatlonal and ¥
) educational achievement tend to get more educa- 2
' ' . tion and better jobs than do the children of parents
, of low achievementt [This is true evea when the
:  children, are of. equal intellectual.ability as in- ;
-~ ) dicated by IQ. . . .

! > Poa - - . ‘-‘ i \.
. s *+ Parents' educational and occupatiocnal status op- .
[ . erdte most strongly to influence the level of edu- -,
. cation .achieved by their ¢éhildren. The children's 4

+ education, in turn, exercises a strong influence

..on the level of occupition they achieve’ , .
- ? A Y

- - T Childrenefrom high.Gchievement homes tend to be .
' exposed t¢ nonparental significant others such .

as brothers, sisters, uncles, aunts, and peers-

;4 ., .7 "who expect relatively high achievement' from them.

- . v
[ :
¥

* » “ "'V . ) -

( *State Unlversity, 1977 A.0/ Haller and A. Portes,,"Status Attainment
" Processes’," Soctology of Education, Vol. 47, Winter, 1973; W. Sewell,
"7 A.0. Haller, jand A.:Pottes, "The Educational and Early, Occupational
Attainment Process,". The Ameriéan Soctological Rgvzew, Vol. 34, Feb-

ruaty, 1969; W. Sewell, A. 0.,Haller,_and G.W., Ohlendqrf "The. Educa-

. \




. , © . * - Parents with -high occupational and educational !
i .. . achievement ,tend to expect morg from their | ’ -
' RPN childgen. ) - ) _ )
. ) o " T ’. > | * N
oo - i * - Childrem appear to adljust their bccupatioﬁal . L.
- and educational plans to match the expecta- , .

‘ tions of their parepts; relatives, and friends.
Lo The occupational- and educational plans of youth
) "are more closely assotiated with parents'.pc-
. L cupational and educational expectations for the
e youth than'with any other known factor.

. ,', ' ) * ",‘r' "
.. L %" Even for persons:wrth the same level’ of educa- '8 . .
tion, parents' status ¥ontinue to exercise some -
" influente on how good a job their children ob-
tain, =~ - ‘

This evidence suggests, that significant others are important be-

“ N '«
\ - .

causg of \the direct influence they exert on students' career plans and

because of the imdirect influence they exercise by passing parental

achievement levels on to the childzen, .

. -

. i . <L X : ¢
- Family status (achievement) and IQ are two of the fmportant vari-

« ables shaping the career achievement of youth. Schepls can do little

ot

) " to change a students' family situation; and it is difficult,.at best;
- \\ . . . - .
to affect IQ. However, .creative counselors can work to help studénts
&g

- develop career plans in a thoughtful and informed environment. Theory - -

suggests. that §ignificaht'others exercise a critical influence on the.-

-~

&4

development of‘the self-concept during youth. Theory also suggests that

. . - , _ . .
~ . career choice is heavily dependent on~one's, self-concept. Thus, by, 3 *
. . ‘

@ Al °

v involving significant others in career guidance programs, a stxong po-

-

N . . a ‘ :
. _ , s X .

2 tential for improving career deqisions can be generated, ' .

. ) *tional and.garly Occupation;l Attainment Piocess: Rgpiica;ions and. Re~ , :
g © ' yisidns" The American Soctological Review, Vol. 35, -December, 1970; am ..
¢ : J. Woelfel pnd A.O. Haller, "Significant Qthers, The_SelffReﬁlexive Act ¢
" and the Atfitude Formation Process,” The American Sociological Review,
Vol. 36, February, 1971, . - B .
- . . 1
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SIGNLFICANT OTHER LINKAGES
" . IN'THE COMMUNITY

~ - .

L

-

- : t . . .
There are three interrelatgonships that appear to be important,
or potentially important, in understanding and- facilitating the career

decisions’of young.people. The fitst'relationshép is the influence of

. . ] .
significant. others, particularly parents, on the career plans.of youth.

The second relationship is the relationship between the school and the

L] ’ >

community, particularly'beCWeen the school. and the parents of students.

The third relationship 16 the relationship of the school and the student

vis-gfvfs fdfmqtion'of career plans. Specifically, that network in

which a young person is potentially 3nv61ved'in making career decisions
may be represented in Figure 1.

’
I3

/

-

i

-

LY

School 'Pei‘sonnel - —# | Parents—Community

ta

»

Figuré 1.

’

Students o °

] .

~ . <

Schematic Repreéenﬁation of the Potential Communicat
fluence Network that Impacts on Young People's Caree
cisions - {

. . N

ion In-
r De- *

—




. .o - p /
Each of the two-headed arrows represents a communication linkage that -
<~ .

s N .« - -

helps to shapea the career,decisions'of the youngsten, elther directly

. \ !
cﬂ?indirectly, +These linkages, or the lack of them, -can affect career -

. R : ¢ Lol R N v, ’/
,decisions., o \{, - . - .
D‘ . . . / ’ .« * s .
. , ' . At present ,the only llnkage that research shows is operating is,

i

|
. N |
v . -

the one from parent and communlty to student The relat10nsh1p between - |
: /' the school and the student, as it relates to'career decisions,’ is gen-
s i ’ v > - ‘o ® |
-‘eraily nonexistent. In addition, the relationship bétween parents and L
\ : . - |

a .

the school is often Superf1c1ar despiter the fact that the scﬁool'is -~
one of the major sources of career information that parents could share .

with-tneir children. .The School 1s not currently able to effectively " ’
cohvey career-related 1nformatron.tp t?e student!¥e1ther (1) direttly,

R -

. N '/ o A N
through”school personnel who may be significant others; or (2) in-
. * v ' L/ ’ ! ‘ M

: ; A .
. i directly, through dissemination of career information to/significant‘

. ’ . ” - .
othexs outside the.school (é.g.; parents, peers, relatives). \fpparently,

» L)

»

N schovls have the information and significant'fthers have' the influence,
) and there iS/iittle interface between the two. This situation is re-g\;
0 ‘ ) ; L . LT * , -
.7 ﬁi?esented/schematically in Figure 2. . o - ) L
) - ,,( s A @« . DY 0 oo - ) :
¥ / Y * o + s
. ';}«,:, 0 . , I3 /' .t ‘
L o ’ échqdl Personnel | o- - .- +»|Parents~-Community \ .
/ » . - .
- . . - ‘ v . - '5
- > . L . ’ -
% " “
A . . ) L. - . .
. Y Students . USRI ‘ .
. . : ' > , . - ‘

Schematlc Representation of the Communication Influence
Network that Currenuiy Impacts on Ybung People's Career

Decisions . ' . .- \\‘ . .‘)
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Established communfication E : . ' - .
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the implicatigns of this situation for career planning? .

- 7 -

- The research that has been conducted about significant others Has not

0

. T 1] ' ‘ -
* yet yielde information about what counselors can do to strengthen the
. . -~ . . .

. linkage between sch personnel and students, if, indeed that is pos-

. e

, that perhaps counselors can best help , students by increaSing the career
- ~

. \

1nformation available to those.individuals already influencing them,

. thereby strenghtening the linkage between the school and the community.
’ . ~ »» -
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Aruitoxt provided by Eic:

How To Ihvo\lve Significant Others

. .

The remainder of this handbook suggests technlques to mvolve
significant others in career guidance programs. The list of techmques
suggested_here is not exhaustive, but is intended to encourage each

* counselor to be as creative aspossible in identifying opportunities to
involve significant others in the career decisions of students. The tech-
_ niques are divided-into ﬁve major activities: ’

~

E " 1. Publicize the importance of significart others ‘ .
g
: 2. Publicize and dlssemlnate career mfprmatlon
T 5 ‘ . N T
3. Use resource persons SN

4. 7 Plan joint counseling sessions‘among counselors, students,
and significant others, and . .

5. Develop student career glannlng files..
Unfortunately, some repetition among techniques is necessary since
many of them are appropriate for use in more than one of the five
activities. The chart on the next two pages outlines the techmques

i
” .
D -~ A
.
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* TECHNIQUES FOR INVOLVING SIGNIFICANT OTHERS

CoL ' ,
PUBLICIZE THE IMPORTANCE OF SIGNIFICANT OTHERS

. sopy .
Use/éﬁgt annouricements on radio/IV . ‘
Use presg releases .

yéké anfouncements at PTA and other organizations
Ask local employers to; post announcements

]
-

« Py .

PUBLICiZE'AND DISSEMINATE CAREER INFORMATION

Send career information packets home with students
Organize parent—feacher—significant other workshops
Create a “"career hot line" in the schools
Use student newspaper ‘
Use yearbook advertisements
Place periodic remindexs in daily school gnnouncements - ¢
Hang posters N ) ' '
Develop employability skills with studénts and signifi-

cant others .

»

]
Personal references . . '

Interviewing for a job
_Writing resumes N
Adjusting to a new job | : <
Looking, for a job '
Advancing in a job

* List names and addresées\zf major professional and trade

- associations and other associations i

List employment opportudities in the community and state

Investigate preparation, requirements . . 3
P
Training and schooling A .
Tools and equipment . ; )
Legal requirements : C o e o
. Uniogs . \ N
Identify financial assistance
N . Type of aid -
Repayment - . ) .
. Requirements o . ¥
Application - . ’ (Continued on next page) = -
LI ~ . ¥ . .
SR ) . .

Y
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. TECHNTQUES FOR INVOLVING SIGNIFICANT OTHERS (CONT:)

- . . . - - .

. USE CAKEER RESOURCE PERSONS

' Use interviews with employers ahd state and local officials .
within the community regarding career opportunities N
Organize speakers for classes related tp careers . Ny .

« ) Employment opportunities . \
- . . _,Preparation requireéments . ' - - . e
findncial assistance available ' ‘ ‘
. . — »
! - Assign students tg interview significant others about worklng . o

- , conditions, educational experience, etc. ‘ ,

- .

PLAN JOINT CAREER COUNSELING SESSIONS AMONG COUNSELORS, }
STUDENTS, AND SIGNIFICANT OTHERS

PR
* - ~ . .
) . v

% Use games- and Simulations relevant to career planning . ‘ ¢
- s Phi’ Delta Kapﬁa Needs Assessmeit game
Los Angeles YWCA Vocatlonal Readlness game - . LA
X . * When I' Grow Up I Want to be Marrled game - . -
. : . ; \

i -
Organlze theme workshops for significant others and students a

- Aptitudes and interests . - D
. . Employment opportunities _ ‘
T Preparation requirements & . . : :
Financial assistance available : o
' T s s ‘~ ' °
Form career clubs composed of students

- - - .

~ -5 Q 4 ' -
D . '
LIRS > , . (3

» [y
)

DEVELOP STUDENT CAREER PLANNING FILES .

. Compile student career planning filés—
\ ' Aptltude and 1nterest inventories ' N X
‘ - ¥ Employment opportunitles -

Prepareation requirements - -

q

Complétg "How Do I Feel About My Career' questions o7 -




+ . .
.
3

.

. PUBLICIZE THE IMPORTANCE OF SIGNIFICANT OTHERS

"

“othiers is to publicize the importance of those
X

. A ’

. - . x

lbe used; including: .

¥ . o
- ‘" Spot announcements on radio and IV. Since federal
- * regulations require radio and television stations
oo to broadcast a certain number of public service
) T announcements, access to radio aq§ IV tipe should3
< « be rglatively simple. ) )
x¢  Newspaper copy. Provide brief information material
to local newspapers. (For a thorough ‘discussion of

1 how to use newspaper, radio, and TV, see referende
- . 8. ). . N . Lo
¢ ’ . N -
) * Make annowncements th. existing séhool-community

' organizﬁ,ztions such as-PTA.

. % Ask local employers to mdke announcements or dis-

tribute fliers to.their gmployees. Most businesses '

. - ' -, + are eager to perform some public services in.order

' ' )  to maintain a favorahle image; - Since career plan-.

) ) ning is so closely related to#¢ future job&, employers
: ~ have an added incentive to cooperate.

g
1
!

. ' . The first requirement for gaining cooperation from ;?gnificant
individuals (e§pecial}y

_parents) in’ the career planning of studepts.' Several teéhniques bay

‘N

73
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PUBLICIZE AND DISSEMINATE CAREER INFORMKQION

. —
- - . -
N - . B . S
R v

-

One of the most 1mportant aspects of involving 51gn1f1cant others

in career.guldance is to supply .them 1nforma Q about edgcatlonal op-

P .

Pl N ‘? ‘ : .
portunities, scholarships, and job conditions that they can.%i%s on’ to
students. It is not enough to keep the information Bn(£?ie;‘it.mdsﬁ be
placed within easy access of significafit others, Some techniques that

. PR AU B, T
may help to, place information in the hands of significant otherf ‘are

v o —
‘ . . % . N
listed below: . ’ . :
L% Send career information packets home Jith&étudgnts. g
12y, . < 4 ~ &
* Organize parent—tea&herasignifipant other workshops<’ .
The main purpose of the workshés would'be to' ex- . ;
- plore what information is needed, and provide needed s 5/
N ~ data to significant others., . .
. . ’ : PR N |
v —- Personal references. Somefstudefits do not know )

that often they should have personal references

in order to complete applications.. Students .
shouldy,-ask the persons they wouls like to use-asj
references before they give their names to an .
‘ . employer. .o ?

—- Interviewing for a job. Role pla&ipg this activity
"with peers and/or significant others is helpfyl jbor
sope students. e N

~

-~

——. Writing resume. Resume writing 4s difficult for
. students since they often have little or no work h
4 ’ experlence. Students can learn to write ab¥ut '
their interests and volunteer activities 3n such a
way that can help an employer evaluate them. Signi-
ficant others can be helpful in recalling work ex-
. periences with them and asking questlons about job-
. related activities, : : N
, ‘-“ . a 3 I !
-— Adjusting to a new job,” This.can be easier if -
significant others discuss adJustme\Es they and - .
fellow workers have made.

-

* Create a "caveer hot line" in the school. A separate tele-
phone number could ring in a~counselor's office. % The coun-
selor should have special knowledge of career pla%nlug data,
have access to reference materials, and act as a resoukce
persan., . R s s

15 ¢ . ' ‘
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: - * Publish artictes in your student newspuper. Current career
' . actdvities, materials, and new information of interest’ to Lo
Lo ////astgdents'probing career decisions should be identified,
. . . .

ke * Use yearbook advertigements. Ads from local firms, tech- .
o nical school§; colleges; ard placement Services could be
R : encoyraged. Sigpificant others might place ads from
+ " their firms. "

o *
AY

. . . * Inélude career information periodﬂcally-a;\a part of daily
O ., unnouncements. Community activities related to career
. Lo planging could be publiciged to students. =~ = . ‘[

’ . S s . _ oo e ! ©, . '
‘ wv_—}‘\* . Hang posters._ These pesters can be used to announce career
G . events, career club meetings, films, job openings, and
- e - career activities. . ’
A ! . -3 . .
i : * ' Develop employability skills with students and signifiéant
yf - - . others. Some students w¥ll already have some work experience
[N o from part-time jobs, but-.all can benefit from learning more
RO S : about the. activities related 'to finding a job and leatning
L . how best to present themselves duriqg the interviews. Signi-
" ' ficant others haye already mastered many of these skills
< : and car be helpful and supportive ‘whiite students ares learn- .
; B 7 ,ing. 'The following activities, .Whenever possible, shoutd N\

- N e be worked on with the significant otheys: : .

~ : e — .

‘e

- [y

. - 'Looking for a job. Most high school students will .
. “be ‘entering the job market within the relatively
- ar future. Therefore, they need to consider how
" to get their first job in occupations they have.
- A beer considering. Gan'qnerapply directly ;td, an *
employer?- Wil a umion control‘job,entraﬁce? ' °
‘. * + Will registration with -employmentSagencies be of .
. h@lp? Must one save _to acquire capital to open
. a busdifess? \ s
—- Advancing'in a job., Young people ofteé fail to \
. ‘ - ' \\consider opportunities for advancement when mak- —_— ]
ihg job choices. It will be helpful to find out o
S . ’ about the lévels of pay aund prestige of the ogcu-
v ) ' pations being considered. How Iong doges it take
: ) to advance between the various levels? What ex—
. - - perience is required for ‘ealh-advahcement? What = . - .
- : additional training might be required? Also, PO
- what Telated occupations could provide an oppor- “
‘ tunity for advancement?. Significant others . ‘ A
may be willing tq discuss the opportunities for, N -
and barriers to, their own advancement. | ‘ L.
: , i , ; R A
. B ’ 2 N , - . \' - . /

e

A
~
b
-
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c .

List names and addresses of majo¥ professional and trade
assoctations and-other associations. Lt giould be useful . - T
to compile \a list of’ places where employment of the type '
desired can be found. (For discussion of job entrance,

see reference 26. ) Encourage studeqts to'discuss this .

with significant others, especially when the significant . '
other works at the same ocFupation in which the student = X
is interested. - ) . P L

- ’
* -t L4 - ~

List employment opportunities.. It is essential:té esti- -
mate employment opportundties iﬁ’jobs that a student is

_ con31dering.. Are workers in demand today?, Give evidence. .’

Is employment - expected to -increase or decreas€? ,Much or -

little? Why? The figures ‘are avallable from The Job In- .
- formation Service, organized apd developéd by the U.S. . !
Employment Service in 1970 (reference 28). This source -

provides school | counselors with up—to—dhte labor market

data' om their. communities ‘and. suppldes current listings

of job openings. The igformation, when shared with
significant'others, provides another area of communica- -
‘tion between the.etuQent and the significant other.

- . .
~ .
. .

_ Ihvestigate prepardtion.requirementsp : . .

- ‘Trqgging and schooling. "A number 5t importent : ,
questions abo®f training and schooling arise, .
How much and what kind of preparation is re- ° . N '
quired to meet legal requirements and ewmployers' - |
standards? What additional training would be - oo
- desirable but not required? How long does the.
'required training, take’\ What costs can'be ex- . .
pected? Is there any financial assistance avail- . .
able?” What are the requirements necessary to G 5
receive financial aid? Where can one gét a ) . -
list of approvéd schools and.the entrance require-
ments of the ‘schools? What kind\of high school
or college program should precede entrance into
a specialized school? What subjects should be.’ . -
chosen?. What provisiéns, if any,:are made for
apprenticeship or any other training on the job? . .
Is experience of any kind a prerequisite “for . /" .o
entrance? If so, ‘describe., (For some discus- :
gion of job qualfzications, .see reference 24.,) By
/ 3 . . L
-—- Tools and equipment. Is it necessary f0r the - .
© worker to buy his/her owk equipment as in, the . -

ol

case,of a dentist, mechanic, or photographer?
'If so, what is the average cost?r

~ . e




0w’

. - . :
V. . : —- Legal requirements. ‘1s there 3 license or cer- '
e ' - tificate,required such as those for lawyérs; -y :
‘dental assistants,' and electricians? Where .
and how does one find ‘out about these require-
ments? - . C,

-

s o) .

. | B ' ) —— 4inions. Is the clo$ed union ghop "common of pre-
,‘ oL . . . dominant?  If there is a union, what .are the re- .
| ; quirements forx entrance? Aré there initiation ) ’
) - . fees or dues? I so, what is the average cost ¢ - » ’
Coe e : ' .. per yedr? Does the ‘urion limit the number of

T, persons admitted? Does the union affect the \ ) "~ 5
apprenticeship programs?. If so, how? "~ Many sig- o
nificant others will have firsthand experience i
about these concerns an® should be invited §o ’ '
speak if a convenient time can be arranged-

. N & - >

. * Identifying fimancial assistance. It is important that
. . students and significant others.become fully aware of %vail-
able financial assistance. There are few students witll abil-
AN ) - ity to.continue their job‘p:eparauion.who could not get’ fi-
nancial-‘help, buf theré are still many who are not aware of
] the opportunities. Students andwsifnificant others should
Lo .compile a list gf all sources of financial "aid available. * .
AR § o . ' ~ ' 3 ' .
- ) - sze'of aid. A number of types of financial . -
. .. aid are available, including scholarshéps, . -
A T loans,\work/studyuprograms, and on-the-job -
o —//;? . training. ~The typeé of aid that might be of . s
. ' interest to an individual student will de- ° . ~
- : .~ pend-on that student's educational and oc- ’
. cupational expectatjons, but ng option should ) ~
be eliminated too early. ' - ' ‘

4 7

L : v
. T -- Repayment. If the financial assistance Egpes - !

e in the form.of a loan, it is important to in- . -
~ . o . quire about intertst-rates,’ repayment SChedul§7</ c e
and consequences of late payment. Or default,
Be sure to find dut what happens in case of Nin--
e, . ) jury or death to the recipient. .
. . > . » B
. - Reguireménts., Eligibility reqhifgments should R
' be carefully checked. Be sure to inquire about,
possible except{ons to the official requirements. ~ .'\
--  Application. Note when. and-how to apply for the
money. SchobL-personnel can be helpful at this
.p5int, since applications are not only very con-
- " .*.  fusing, but also very personal. Parents often
need to be convinced that the -information will be
. . held in:confidence, since they are likely to be \\‘
. .- ) . reluctant to reveal some aspects of_ thefr finan-
T . . ¢PH\ status. ' o
LR ’ N ’ A 18 , g ‘_’ N -:'-
\) ’ i N ) . T - . .
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‘ \USE CAREER RESOURCE PERSONS . -

. ] -

Perszns in the community who are willing to spend time Bpgakiné to
‘ >
students, *during a career,déy or as speakers for clésses, can present -

) . . . Y
valuable career information to the students. These speakers have up-

' ¢ . -

to-date, firsthand experience that students should hear about but which .

counselors may aot have. Studedts can often identify;a:significant

-

other ip their lives who would be interested in sharing(information with

an entire class, or students might request a personal intervie¥ aad, .

Resourée persons car be helpful with.
' é
many of the suggested topics listed on pages 15 to 18.°

¢

report the results to the class.

-

we
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PLAMPJOINT CAREER COUNSELING SESSIONS AMONG
COUNSELORS, STUDENTS,  AND
SIGNIFICANT OTHERS .

¢ ' ~" e
s .
.
. M 3 ’ L’

‘This technique in itself is often considered approp;iate for stu-

~

ad
dents pre\\ring to enter high school but~1s seldom used beyond that

~ -’ . ) PRI N

S~
point. There are career games and simulations relevant~to careey plans ) .-

. -
~ . . l:

ning that can be *used effectively in‘these joint sessions. " For in-~

S -
stance, Phi Delta Kappa has compIeted a ggal attainment game, entitledx

b \'

Phi Delta Kappa Needs Aseessment (20), which”’ can be used\effectively ,

with\groups. The gamg- uses markers and the students~ye1gh thei;\gogls

- ‘ 2t M . '. . N m~ a'
and.valueg and then discuss7 them. " - : . . p - \\;

The California Advisory Commission” on the Status of Women has

designed a Tole playing game for adolesgent girls "called When I Grow Up

I Want To Be Married (2). The purposes of the game‘are:" L to give )~

b -
-,

. the playérs = greater awareness of thé realities of womer's lives, e.g.,

— 3

that most w1ll have a family and a career, (2) to give the students an

oﬁﬂortunity to-deal with the effects of- change and its 1rreversible

Jeffects on their lives; ‘and (3) to motivate. students to adJust their .

v . . 4 & o ~

preserit plans to avoid poss1ble prohlems. Materials called a Vocational

Readiness Erogram (29) have been designed jointly by the YWC? of Los ) .

Angeles, California, the U.S. Department’ of’ Labor, Women's Bureau, and’

’ < - @ N
the California Advisory Commission on-the Status-of Women. This pro7 ..
Q

gram has been used in the public schools since 1971 and is similar in ®
~ [ - -

many ways to the When I Grow Up I Want To Be Manried _game. Both' the N

_ game and the program have been designed for high scheol girls, although
; -, )
boys may also benefit from expoSure to the materials. Minorities and .

4

- " r
\ X P . )
\
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N

- work at.it for. the rest of their lives.

N In,aintigsbto games'apd simulations used in joint sessions; real "

%
-
i
*&
s
4

s
)

~

.-

. - . -~

women may Hsvg needs that are.different from'White,males who have known ) .
' ' o, . . N . , .'.' ) v
all their lives that they could select just about any occupation and y

T ° .
v

Many high school wemen still

4 . ’ b @
v . -

» . o s M

. .

‘make. only:very tentative career pléns as they wait fof marrigée and ab
’ . - ~ - ) -
Convincing qheée students thatgthey, too, can plan their work-

>

fapily.
" lives may be one &f the greatest éongributions'the counselor can.make,
' .“- ' r ° ' -\’. " ~ . - - ' N
. ) \a . s 3
' - student. problems ‘and concerns could be used as a basis for workshops.
'5 R 14 R ]
The topics mentioned-on pages 29 to 3

can also be presented and dis-

' \_cussed {n these joint 'sessions. / . ) ' .

,.\
-~ .

- Career clubs composed oé‘students can be used to role play de-
< o -

3 .

cisions and are éspecially'helpful for those students who seem not to

- . : / ) . 2 .
-~ __get much suppert and encouragement from their parents. Although re~
\\ -
~ -~ “h
search -demonstrates the great influence of parents” in both.educational

~ .
~ .

s -
expectation and Qggupational achievement, some students do not receive °

much encouragement froﬁ\their parents, while others recéive préssure

from parents who insist on actuallx,making career_decisions for their

It would be helpful if a creative counselor could locate}

- ‘w\ wN

different significant other for students who are ignored by their -

. - v

par%%ts or whose parents' influence is working at cross pdrpoges tQ

-~ M -

children.

. ~

the student's skills and values. . e .
% , -~
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DEVELOP STUDENT CAREER PLANNING FILES - .
- A * ® .,
A Career Planning-File is another method of collecting necessefy, )

- helpful informatlon such as that gleaned 'from interviews, guest speékers,
' ’
.ttests, and resource persons. The resumes Suggested earlier (on page 15)
. ' ’ 4. -
. . should also be in the file. The file information can :e/giscussed with

- v

the significant other and the counselor a§ it is col%e ted or when theﬂ

]

-

“® entire set of forms is completed. It should be readily available to
bc;th_ the student and the sign'ificancvoth\er, if ’tﬁe stndent‘ consents.
e . The Appendix of this handbook contains a set of eﬁample items students

. 2
- can respond to that would be appropriate for inclusiom in the file.

Additionally, a&set of open-ended questions, such as "How Do I'

J— Feel Aboiit My Career Plans’“ (see Appendix) can help bring out students’

feelings abOut themselves as it relates to career planning The reader
. { - "
. o is g;ee to modif& these questions as needed. ~

- -
L Y .

~
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2 sumarY : '

™ - * 4 - ‘ Ay
Involving significant others°in a school's guidance program is a
challenging and necessary-process * It is _necessary because reseatch

/

shOws that it is usually significsnt others outside the s\hool who most

influence students' career plans), ~although such persq&s may not have

’ »

adequate career information to share. It is challenging because vefy l
little attention has been pa%d to:finding ways to involve significant

others in a formal guidance program, ito ’take advantage of their in~—
"fluence with Students while making, sure that the information they are

-

. . A

.. v
sharing is curreng and of sufficient scope.

The authors of this handbook have tried to familiarize‘counseiors

"with the concept of significant others and)their relationships to the
»° !
career planning process. The techpiques,included are not expected to

~

be appropriate in every.school with everyrstudent. Individual coun-

. . ‘ - . ’
selors will select those techniques that are most appropriate for their

N

time and place. They will also be able to decide which techniques will

I3

meet with- the‘ﬂnst enthusiastic sﬁpport from significﬁnt otherss
o~

SI

... In involving significant others, the emphagis should be on the flow*

of informdtion to students from someone theyirespect and trust. Stu-- ,

dents need as much support as posgible as they take the risks involved,

in making even tentative career decisions. While those decisions are

only tentative they. help students move , toward what they want from life.

" You and the significant otpers haye a unique oppottunity to help them

"make their lives satisfying to themselves and‘society. ’

- . N N

. - ’
:
. . .
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-

.- The appendix’contains two techniques for
helping students develop Career Planning
Files as described on page 22. The firsF.
is a career planning information dut;inegh
and the second is an open-ended a@titudi—-
nal questionnaire entitled, "How Do I
Feel About My Career;Plans?" -
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CAREER PLANNING INFORMATION

{

kS .
Aptitudes and JInterests

ist here any aptitudes in which
you must be better than average-
in order to do satisfactory work
in the occupation you are con-
sidering, and/or aptitudes ne-
.cessary to complete job training
(for example, mechanical apti-
tudg; clerical aptitude, scholas-
tic|aptitude, finger dexterity,
pitch discrimlnatlon reaction
time). .

Employment Opportunities

List here information ahout,trends
in employment opportunities. Re-
liable facts may be difficult to
acquire, but an effort shOuld be
made nevertheless.

» »>

List today's demand for workers,

-~

s

€

List here the names of any tests
you have taken to measure thede
*apﬁitud , the results of the
gests, and any other evidence
' of the aptitudes you possess.

e

List here your reaction %0 the
implications of the facts you
have compiled ’




o

Q

ERIC

Aruitoxt provided by Eic:

Is employment ‘in the occupation

you are considering expected to-

increase or decrease ifl your

»

-

commimity? i
‘ﬁi’ . - [ - ‘.
— —
~ List places where this kind of
o employment can be located.
-~
€ N -
T e .
- Earnings v .
.~ « Tal
:List here how much hmaﬁzvyou
think you could earn the ~ -
occupation. Be sure “this
figure is bdsed oh system-
aticallyﬁcollected data.\
. -
First year, $ .
. Lot
After five years $
Peak ear@ings ~$ “
. Pﬂysical Requirements
List here any,physical‘réqhire—
ments that you must meet in or-
*  der to enter the qccupation
/ @¢for example, height, weight,
20/20 vision, freedom from
! color bllndness) ’
-
'\ a

-

-

_After five yeags' $

* peak earnings $

List here how much money you

- think you would have to earn

in order to feel that you were
doing about as well as you
have a right to expect. -

5 .

First year

—

<

List here any of these req -

mentsgthat you think you migh
find/difficult to meet.

-~

.
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Aruitoxt provided by Eic:

Prégaration S ~
List here the number of years of
high schodl and college training
that you must have ‘to enter “the
occupatiqn.

.
» ~

.Other Requirements

List here any requirements that
you Qust meet in order to enter.
the occupation (for example,
license requirements, examipa- -
tions, unioq’membership)v/)%

Job Satisfaction

.
%

List here the things that several
persons—now working in the occu-
pation say ﬁhey like best and .
dis}ike about the work.

LY

SN

Il

. difficult to meet? .

@

. .
-

List here the number of years
of high school and college
qrainlng that you think you
have the ability, the money,

-and the desife to obtain. ot
A
. .
d T,
a A /
. List here those requirements . ~—

that you think you might find .. 7

.

- .
2
L toT ¢ -~
i . .0“
-
- -
° »
s . \
— .
. - . ¥

List here your reactions to .
* sthese features of the, job. *

. ;;// A
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Miscellaneous ' ‘ T . :
. o ~ '
. . b . - L -
- - LlSt here any other -important - List here your reictlons to .
. features of the job. * . . " . these features of the job,
: o ‘ “ -
E - ; RS - n T )
. —_— v ' . - . ' ~ 1.‘
. ¢ - . ’ o .
. . . ,
Tentative Decision- . | ! .
e ) / . . ’ M . ” .
Go back «to. the preceding list and note the most important advan- .
N \ - »
. tages and dl/sadvantages of the JOb being. considered Then think abqut :
od o o
-the ‘choice” and pretend t’nat a decision must be, made rlght; away. Would
/ \ -
o ) you enter this occupation? Theré is no need to feel bound by a tenta-- . .
o
*» .
. /M’.’ve decisien, but the process of cohstructing the dec181on ean be use-
W . - .
. ' /ful in_helping- to develop carefully thotxght-'out career plannmg « ,
L]
o / ' « ) '
1 ° N [ ‘ . .
/ o, ] o s :
J : ‘ : P
¢ > v F, 4 v -
° ¥ .. - v . .
3 ] ) ~
. ’ . ’ . ? . = R . T ) . o \
\ . -
= T
-f N y . . ’ -t '."'
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4 . " v ~ R
¢ .
. - b ) ~ —
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. ' . The 1deas in this sectlon are drawn from Robert Hoppock Occupational &

. Inﬁoz’matwn, 3rd ed., Néw York: McGraw-Hill Book Company, 1967., ',<, -

»
. ' -

ERIC T : o

- .
A FuiText provided by Eric




ERIC .

Aruitoxt provided by Eic:

. that comes to mind after each p rase.

- : >
. . ‘ d A . R -
; - -
(8 . ’ /
' . a o
HOW DO I FEEL ABOUT. MY @Q&EER "PLANS?

This_activity is planned to help you think ‘ahout yoursqlf and your -
career. There are, n0 Wrong answers. Simply write the: frst thdught
After completing this ac@ivity,

shdre your feelings with your parents, relatives, counselors and/or.
friends. T e CL ¢
is h ‘. > ~ V)
1. The person who has influenced my career plans the ost has been
‘ L [}
k- »

2, Sometimes my edugétional Ei;’@ are - ..
' N T

3 > , 5 , . -
3 v I *
o - -
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~
¥ o o
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& o @ . ]
“ RS
3. My parents and 1 . N N
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4; I would like to be just like . :
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. < 5. When™we discuss my career plans, we often
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- " 7. Too maty f)éopla/ tell ‘me ‘ :
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+A1l, No job is_ perfect, but I wish .
Y o ¥ . .
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4 ? . . . .
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) 12. My mother thinks I should '
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- OTHER PUBLLCATIONS AND PRODUCTS OF -
- 'T}ga CAREER PLANNING' SUPPORT SYSTEM

-Career Planming Support System: Procedural Core™-.

%

Coping in the World of Work: Practice in Problem Solving

~

Gareer: Deve lopment for Minority Youth

o0

"J. Steven Picou, John M. Stahura, Shirley Scritchfield, and Jerome

* . L960.K9nny Road - B . @

An innovative career guidancé management system that provides step-by-
step diredtions to plan, develop, implement, and evaluate career guid®
ance programs that-are compatible with student neegs-and.@vailablé

schoot and community resources. The core system includes a self in- ‘
structional training guide and management handbqbk for the coordinator, ’
a set of procedural guides, survey questionnaire masters, instructional

materials, and audio-visual presentations.
@ .

. o ¥
A career development instructional unit designed to assist individuals
degelop coping strategies to deal with work-entry. and job adjustment -
problems. The unit includes an Insgructor's Handbook, Students' Guide,
Handout/Transparency Masters, and Filmstrip/Audio Cassette Programs.

PR
.

"Sugay and Spice ¢ds Not the Answer: A Parent Handbook on the Career
Implications.of Sex Stereotyping," by Louise Vetter, Cheryl Meredith
Lowry, and Carolyn M. Burkhardt. .

“"Career Patterns of a National Sample of Woﬁen," by Louise Vetter and ‘
David W. Stockburger. . . '
"Career Materials: Implications for. Women's Career De\i'elopment:,'1 by .
Louise Vetter, David W. Stockburger, and Christine Brose. ) -

-

"Significant Other ‘Influence, Career Choice and Achievement: Selective
Theoretical and Conceptual Approaches," by J. Steven Picou, Evans W. #

Curry, and H. Lawrence Hotchkiss.

"Signjificant Other Influence and Career Decisions: Volume I, Black-and

Whigk Male. Urpan Youth,'" by Evans W. Curry, J. Steven Picou, H. Lawrence _ -
jochkiss, Shirley Scritchfield, and John M. Stahura. . ¢ .

"Sigrificant Other Lnfiuencé and Career Decisions? Volume IT, Black

and White Female Urban Youth," by Evans W. Curry, H. Layrence Hotchkiss,
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For additional information or ordering instructions (prices and avail-
abili;y), contact: : P .

* ., The Center 'for Vocational Education ' o //’——\EN\\?ﬁ

it CVE Publicdtions

Columbus, Ohicr 43210 A
Tel: - (614) 486-3655 A - .
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